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August 4, 2016
Division Memorandum
No. 1S3 s 2016

REGIONAL MEMORANDUM NO. 165, s. 2016 entitled
“POLICY GUIDELINES ON DAILY LESSON PREPARATION
FOR THE K to 12 BASIC EDUCATION PROGRAM

To H Chiefs, SGOD & CID .
Division Education Program Supervisors/Division Coordinators
Public Schools District Supervisors/District In-Charge
Public Elementary & Secondary School Heads

1. Attached is Regional Memorandum No, 165, s. 2016 entitled “Policy Guidelines on Daily Lesson
Preparation for the K to 12 Basic Education Program” which is self-explanatory.

2. This office encourages and supports district initiatives on writing lesson plans/guides/logs to
facilitate teachers daily lesson preparation.

3. Asstipulated in the above-quoted Regional Memorandum, the lesson plans/guides/logs
prepared by the districts must undergo quality assurance.

4. Asthe LRMDS systems and processes put in place in this SDO, all PSDS and School Heads shall
coordinate with the LRMDS Manager through the Chief of the Curriculum impiementation Division for

possible assistance to quality assure the prepared lesson plans/guides/logs.

5. For your information and guidance.

LELANIE T. CABRERA
Asst. Schools DNision Superintendent

Officer InCharg
glochiv eﬁ[
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July 15, 2016

REGIONAL MEMCGRANDUM
No. {v% 5 2016

POLICY GUIDELINES ON DAILY LESSON PREPARATION FOR THE K TO 12
BASIC EDUCATION PROGRAM

TO: Al Schools Division Superintendents/OiCs

1. Attached 1s DepEd Order No 42, s 2016 re: Policy Guidelines on Daiiy Lesson
Preparation for the K to 12 Basic Education Program, for implementation.

2. Any Division or District-initiated Lesson Plans such as i-pian and other lesson
guides/logs are stil accepted, provided that they will follow the learning
competencies set by the Department as reflected in the Budget of Work and must
not be an additional burden to teachers

3. Furthermore, these initiated lesson plans and iesson guides/iogs must be quality
assured by the School Head/Distinet Supervisoriany Deped official from the
SDO/RO.

4. All Dwision/District imtigted lesson plans must be reproduced and given to all
teachers in schools without any cost. and shoutd not require teachers to rewrite.

5 Teachers are encouraged to prepare instructional matenals to support lessons
instead of writing a lot of lesson plans/reports

o

Far information and compliance

GiL.B ~SADSAD, CESO V #
"Director 111
OIC Regional Director

Depid-NIR OHice, West City Elementary Schaol Campus, Dumaguete City, 6200
TEL: {0351 422 6227 / E-MAL: depednir@email.com
FB: tacebook.com/depednir / WEB: depednir. weebly.com
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Repubite of the Philippines
Department of Education

17 JUN 2018
DepEd ORDER
N0.42 , 5. 2016

POLICY GUIDELINES ON DAILY LESSON PREPARATION
FOR THE X TO 12 BASIC EDUCATION PROGRAM

To: Undersecrelanes
Assistant Secretaries
Bureau and Service Directors
Regional Directors
Schools Division Superiniendents
Public and Private Elementary and Secondary Schools Heads
All Others Coneerned .

1. in line with the implementation of Republic Act (RA} No. 10533 or the
Enhanced Basic Edueation Act of 2013, the Department of Education (DepEd) issues
the enclosed Policy Guidelines on Daily Lesson Preparation for the K to 12 Basic
Education Program.

2. Planning lessons is fundamental to ensunng the delivery of teaching and
learning in schools. These guidelines aim to support teachers in organizing and
managing their classes and jessons effectively and efficiently and ensure the
achieverment of learning outcomes.

3. Furthermnre, these guidelines affirm the role of the K to 12 teacher as a
facilitator of iearning, Preparing for lessons through the Dally Lesson Log (DLL) or
Detailed Lesson Plan {DLP) and provides teachers with an opportunity for reflection
on what learners need to leam, how learners learn, and how best to facilitate the
learning provess. These guidelines also aim tog empower teachers o carry out quality
instruction that recognizes the diversity of lcarmers inside the classroom, is committed
tn learners’ success, allows the use of varied instructional and formative assessment
strategies including the use of informatlion and cutunwications technologics (ICTs),
and enables the teacher to guide, menior, and support learners in developing and
assessing their learning across the curmiculum,

4. These guidelines will remain in furce and in effect unless sooner repealed,
amended. or rescinded. All issuances inconsistent with this Order are hereby
rescinded.

5. immediate dissemination of and strict compliance with this Order is directed.

{

BR. ARMIN A. LUY FSC
Secretary

+ Complex, Meraleo Avenue, Fasg Criy 1000 go.m-'!zﬂa, BIN-TA2EHIY 136! 'HL 636 A8TE (37 6200 q www e pedgov pb




Encl.:
As stated

References:
DepEd Order: Nos, 43. 5. 2013 and 70, s, 2012

To be indwated it the Perpetual Index

under the foliowing subjects:

BASIC EDUCATION

CURRICULUM

POLICY

RULES AND REGULATIONS

STRAND: Curriculum and Instruction

SMMA MR, RO Policy Gujdeines yn Dady LesseDreparaniun v the K 19,12 BE Frogrum
0302 e 3714, 15, 2016




tFaciosure to Deplid Order No, 42, s, 20101

POLICY GUIDELINES ON DAILY LESSON PREPARATION FOR THE K TO 12 BASBIC
EDUCATION PROGRAM

1. Rationale

1. The Department ol Education {Depidi recognides that mnstractianal planniog is
essential fo successful teaching and learting (Dick & Reiser 1996). Instructivaal
planning is the provess of delermining what leaming vpportunities students in srhoul
will have by planniag “the content of instruchion. selecting fearhing maitcrials,
designimng the leaming activities and groupmg methods, and deciding on the paving
and allocation of instructicnal time” (Virginia Depanment of Education). According to
Airasian [1004), planaing is a vital step m the mnstrurbional process. {0 invalves
identifying expectations for learncrs and choosing the materials and organzing the
sequental activities that will help leamers reach those expectations, Jnstruetional
planning guarantees that teaching and learmng are the central fucus of classroom
activity. Furthermore. it helps ensure that the time spent inside the classroom s
waximized  fur  instructivn, s responsive  tu learners’ needs, amd  therefore
communicates cxpectations of achievemoent 1o learners (Stronge, 20077,

2 Research shows that effective teachers organize and plan their instruciian
{Misulis 1097 Stronge 2007: With content and performance standards and learning
competencies irmly articutated 112 the K to 12 curnirulum, o 1s easier {or teachers 1o
carry put both short-term and long-term instruectional plannmg. Under the K to 12
Basic Eduvatwn Program, teatrhers can in {act plan student lrarning for a vear. &
semester, a quarter, a unt, or a lesson and serure coverage of the currculam,

3. Deplid ssues these guidelines on dmly lesson preparation Lased on the belief
that planning s fundamettal o ensurmg the delivery of teachig and leamng
schools. Daily lesson preparation also encourages reflective practice since i1 requires
teachers to think about and reflect vo their wasitucijional pracltives on a dally hasis.
Article [V, Section 2 of the Code of Ethics for Professional Teachers adopted in (097
through Hoard Hesolutivn No. 433 by the Board of Professianal Tearhers states that
*every teacher shall uphold the highest standards of quality education, shall make the
best preparations {r the career of teaching, and shud[ be at his best at all times in the
practict ol s profession.™ This policy is therelfore meant v suppnnt teachers n
vpholding quatity eduratuon standards by aflirming the umportance of instructipnal
planning through Daily Lesson Log {DLL) or Detailed Lesson Plan {DLP)} preparation.
These guidelines ultimately aim to asest teachers in not only effectively managing
instruction but alse manuging e pedoimance of one of thely core funetiens, which is
ta faciiitate learning mside their classrooms.
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i Scope of the Policy

4. This LepEd QOrder provides the guudelines in the preparation of daily lessons
through the DLE and ULL by teachers from K to 12, This was also developed 1n
collaboration with teachers and school heads to ensure that thase affected by the
policy woubd e consulted.

II.  Definition of Terms
5. For purposes of this Order. the [otlowing terms are dehned as follows:
. Instruction refers to the methods and processes used i direct learning,

. Instractional planning is the provess of svsiematically planning, developag,
vvatuating, and managing the (nsiructional proress by using prinviples of teaching
and learning.

t. Daily Lesson Log {DLL) & a template teachers use 1o log paits of thew daty
fesson. The DL covers a dav’s or @ week's worth of lessons and contains rhe following
parts: Ubjectives, Content, Learning Resources, Procedures, Remarks and Rellection,

d. Detailed Lesson Plan {DLP) 15 a teacher’s “roadmap” {or a lesson. it containg a
detatled description ol the sieps a teacher will take 10 teach a particular topic. A
typical DLP rentains the ollowing parts: Ohjectives, Content, Learming Resources,
Provedures, Remarks and Reflertion,

Iv. Policy Statement

0. DepEd Lereby  issues these gutdehines on daily  lesson  preparabiva 1o
nstitutionalize instructional planming as a critical part of the reaching and leaning
process. These guidelines arc meant io support teavhers in effertively organizing and
managing K to 12 classrooms o be genuinely responsive to leamers’ necds. Moreover,
these guidelines in the preparation of DLF and DLL shall incuieate reflective practice
among trachers by providing them opportunnies to think abowt and reflect on their
instructionnl pructwes. Daily lesson prepacation is part of the tracher’s core funciion
as a lacildator of learmning mside the classroom as allirmed through DepEd's Results-
based Performance Management System (RPMS) Well-prepared and well-planned
lessons are lundamental to ensuring the delivery of quality teachmg and leaming in
schoals.
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V. Lesson Preparation
A. The instractional process

7. Accurding to Airasian {1993, the instructional process is made up of three (3
steps: 1) planning instruction: (29 delivery of nstruction; and 13t assessmen! pf
jearming. This means that teaching begins even before a teacher steps in front of a
class and begins a lesson. This alse means that 1eachers are cxpected to he abic o
organize and develop a plan for teaching. implement that plan., and measure how
effectively they implemented a plan.

B. Lesson planning

8. Lesson planning is one way of planning instruction. Lesson planning 15 a way of
visuatizing a lesson before #1 is laught. Accarding to Scrivener (2005, planning a
lesson emails “prediciion, anlicipation, sequencing, and simplifving.” Lesson plannmg
1s a crincal part of the teaching and leaming process.

q. The objective of lesson planming is learming. Lesson planning helps teachers set
lrarming targets for leamers. i alse helps 1eachers guarantee that learners reach those
targets. By plaaniog lessans, teachirs are able 1o see 10 1 that dady activities inside
the classroom legd 10 learner progress and achievement or the altzinment of learning
ouiromes.

1), Lessun planuing 1s a hallimack of effective leaching. As mentivned. effective
teachers organize ond plan instruction tn ensure learners’ success inside the
rlassroom, According 1o Stronge {2007), research shows that instructional planning
ior effective teaching has the {ollowing elements:

a. ldenufving clear lesson and learming objectives while carefully linking activitics 1o
them, whichk is essential for effectiveness

b. Creating qualitv  assighmemnts, whiwh is  positively  associated  with  quality
mstruction and guality student work

. Planpoug lessons that have civar goals, are loguwally stiuctured, amd progress
through the content step-Ly-sten

d. Planning the mnstructional surategies 1o be deploved m the classroom and the
timing of these strategies

e, Using advance wrgamzers, graphic organizers, and outlines to plan for effecive
mstructional debivery

f Consdenng student attenhon spans and leaming styles when designing lessons

g Svstemalically develaping ohjectives, questions, and activities that reflect higher-
level and lower-leve] cogrutive skills as appropnate for the content and the stude
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Iupoartance of lesson planning

1t.  Planning lessons increnses a teacher's chances of carrving out a lesson
successfuliy. it aiso allows 1eachers to be more confident before starting a lesson,

12, Lesson planming inculvates reflertive practoe as i allows teachers to think
about their teaching, By planning lessons daily, teachers amv able to think about and
reflect un different strategies that work inside the classroum including reseavch-basced
strategies. Making a habit of lesson planming ensures that eachers truly faclitate
Iearning amd respond 1o learners’ needs inside the classroom.

13 Additionally, lesson planming belps teachers’ master learing area content,
Through the preparation of effective lesson plans, teachers are able to relearm winn
they need 1o teach. In the classroom, well-prepared teachers show ownership of rhe
learming ares they teach. Lesspn plannmg helps teachers know thew learners and
teach what students need to learn anul therelore ensuces rurnculum covernge.

Elements of u lesson plasn

14, As mentoned, a lesson plan serves as a teacher's “road map” {or a particular
lesson. It 8 o guide for instruction and contains details of what a teacher and learners
wiil do in order 1o iavkle a particular topte, bExperts nagree thai a lesson pian should
aim to answer the following (urestions (Virgima Department of Educationy

a) What should be tanght?

b} How shonld it be taught?

¢} How should learning be assessed?

15.  What should be taught? Teachers must have a deep understanding of the
currivulum ated sinive to teach its content. in planning datly lessons, wachers nemtd to
foliow the Curriculum Guide (CG) of the learmning area being taughl. Using the CG,
teachers ean pian the many wavs to teach whar 1t contains including the content
standards or the cssential kpowledge that students need to learn, performance
standards or the abilittes and skills learners need to demonstrate i relation w the
knowirdge they have learned, and learning competencies or the knowledge. skills, and

attitudes leasners occd 1o demonstoate in every lesson.

i0. Following the C0, tenchers can also plan their instructinn backwards. That is,
they can set a long-term vision of what fearners need 1o be able to masicr in terms of
content and competeneies al the end of the school-vear and endeavor 1o achieve this
poal, At the end o] the vear, learners shoudd have mastery of grade level siandards and
demenstrate readiness w0 learn the rurritulum standards of the next grade level.
Trachers can guarantee this by taking advantage of and meximizing the coded
curriculum. The lessons weachers plan daily should aid leamers in mastering the
content and competencies of the curpculum progressively, Each lesson plan should,
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therefore, have learner-centered oljectives that are aligned with the standards of e

curncujam.

17. In preparing daily lessons, teachers can also make use of muiliple resources
thut ure available 1o them including the Teacher's Guide [TG), Learner's Malenal (LM,
additional materials from the Learmng Resources Management and Development
System (LRMDS) portal, textbooks, and athers supplementary materials, whethes
digual, multimedia, or online, inrluding those that are teacher-made.  However. these
matcrials should be used Ly teachers as resources, not s the curdcuium,

tX.  How should it be taught? With » lesson plan, teachers can predict which parts
af the lesson learners will have difficulty unilerstanding, Trachers can then prepare
strategies that help learners fearn, build lrarmers’ understanding and respond 1o
learners’ necds, Teachers can explore utilusng different instructional strategies thas
consider learners’ varving characterisies including cognitive ability, learning sivle.

readiness level, multiple intelligences, gender, sociveconomic background, ethiucity,
culture, physical abilitv, persopality. special needs, and the diferent wayvs lramers
master the content of a particular learmning area. This presupposes flexibality in the
wav a learher plans lessons. This means that a teacher can prepare & lesson plan but
must remain open to the possibiliny of adjustung instruction to respond 1o the needs of
learners,

19, Furthermore, this requires teachers Lo treal learners not as passive recipients
ol knowledge but us active agents in their own learning. A lesson plan therefore shoodd
show what the teacher and learners will (o in the classroom te hutld understanding of
the lesson together. Bevond demanstrating what a teacher needs to do inside the
classroom, a lesson plan should deseribe whitt learners need 1o do as co-constructors
of knowledge mside the classroom.

20, How shouild learning be assessed? Fifective teachers do nat only prepare
lesson plans, they alse prepare an assessment plan or specifically a formative
assrssmient plan. As delined in Depld Order No. B, s, 2015 entitied Policy Guidelines
on {lassroom Assessment lor the K to 12 Busic Educntion Progrom, {ormalive
assessient *refers to the ongoing furis ol assessment that are clusels linked to the

learning process. {1 is characteristically infermal and e intended 1o help students
idennfy strengths and weaknesses i order lo learn from the assessment experience.”
Ouce the oliectives of the lesson have been plentified, teachers need lo prepare a
formative asscssment plan mtegrated into the lesson and aligned with the lesson

ohjectives. Thisz means tha! a reacher needs i rely on muliiple wavs of asscssing
learming inside the riassroom, DepEd Order Noo 8, 5. 2015 presents a hist of Jormative
assessmen! methods that teachers can use during different parts of o lesson,

2. This also means that a lesson plan should embody the unity of instruetion and
assessment, While planning ivssons, teachers need to be ahie to identifv reliable ways
to measure learners’ understanding. This meaus that teachers need o commucate
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to learners what they are expevied 1o learn, involve them o ossessing their own
learning al the beginning, during, and end of every lesson, and use data from the
assessment to continually adjust instruciion to ensure attainment o learning

ouicomes.
C. Parts of a leszson plan

22, As stated previously, the basic parts of a lesson plan include a beginning.
middle, and end. These are referted o as Before the Lesson, the Lesson Proper, and
After the Lesson.

23, Before the Lesson. This s the lesson opening or the “beguining” of lesson
impicmentation. Belore the actual lesson stans, the tacher can do a vanety of things
meiuding butl not limited 10 the following: 81 review the previous lesson/s; by clarify
conpepts from the previous lesson that learners had difficulty understanding, o
introduce the new lesson: di mform the class of the conmectinn berween the old and
new lesson anrd establish a purpose tor the new lesson: and e} state the new lesson's
objectives as a guide for the learners,

2+, This part of the lesson 15 the ume o check learners’ background knowledge on
the new lessan, Ir can also be & time o connect the new lesson o what learners
already know. Bt is during rhis time thar teachers are encouraged te get learners to be
inderested in the new lesson through the use of “start-up” or “warm-up” actvities.
Teachers should also allow leamers to ask questions about the rrew lesson at this time
10 assess if earners undersiand the purposc of iraming the new lesson.

25, The Lesann Proper. This is the “middie” ar mam part of the lesson. During this
timie. the teacher presents the new material to the class. This is the lme when a
teacher “explains, models. demonstrates, and illustrates The concepts, weas, skidls, or
processes that siudents will eventuadly internalize” (Teach fir America 2011 This is
also the part ol The lesson m wluch teachers ronvey new informanon o the feamers,
help them understand and masier that informatien, provide learners with feedback,
and regularly check ter learners’ understanding. If teachers require more time to teach
a certam topic, then this part of the lesson can aiso be o vontinuation ol a previousiy
introtluced o,

26 After the Lesson. This is the lesson closing or the “end” of the lesson. This can
be done through different “wrap-up” activities. Teachers can provide o summary of the
lesson or ask students to summirie what they have leamed. Trachers can also ask
learmers to recal] the lesson's kev activities and conecepts. The lesson clesmg s meant
to reinforce what the leacher has taught and assess whether or not learaers have
mastered the dav’s lesson,
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D. instructional models, strategies, and methods

27. in planning lessons, teachers can choose from a vanety of instructional models
and their corresponding strategics and methods. An instructional model is a teacher’s
philosophical omentation to teaching. It is related to theones of Jearrung mcluding
DehavioTism, cogmilivism, constructivism, socal opteractiomsm, and others. An
instructional sirategy 15 a teaching approach influenced by the abovementinned
educational philosophics, while un instructional method is the specific activity thal

teachers and leamers will do in the classroors,

28, An instructional straten is wha! o teacher uses inswde the classroom o
aihisve the ebjectives of a lesson. A teacher can use a strategy or a combination of
strategies to do this. Below are examptes of different mstructional strateges howefly
cxplained {Saskatchewnn Educatinn 19915

. Direct instruction is svstematic, structured and sequential teacbing. its basie
steps nclude presentmg the material, explaimng. and reinforving it According Lo
Rorich (20017, direct mstructton methods are used 1o teach facts, rules, and acton
sequentes. Dircct mstruction methods include compare and contrast, demonstrations.
didacte questions, drilf and practice, guides for reading, listening and viewmg,

tecture, el

Ta. Indirect Ilnstrmction s a4 teaching strategy i wideh: the Jearner s an active
and no! passive participan?. indiwect mstruciion methods are used for concept
learning. inguiry learning and problem-centered learning (Borich 201 Indirect
instructian methods include case study. cloze proccdure. concept {vrmation, ngury,
prohlem solving, reflective discussion, ete.

L. Interactive instruction is fraching thal addresses leamers” need to be active
in thewr leaming and interact with others ncluding thewr feachers and peers.
interacuve methods of teaching inciurde bramstorming. debates, cooperative learming,
interviewing, small growp discussion. whoele class discussion, ete,

o Experiential instruction is teachung studente by directlv involving them i a

ivarning experience. This atrategy emphasizes the process and oot the product of

learning. Expencntial karning methods include games, experiments. Gield trips, moded
building. field ebasrvations, role plav, simulations, e,

e, Independent stmdy 15 teaching 1 which the teacher’s external contrul s
reduced and studenrs interact more with e content Petrina i press). lndependent
study methods aim lo devetep lcarners’ inittative, setf-reliance, and self-unprovement
amd  mclude  assigned  questhons,  Correspondence  lessons, compuier  assisted
instruchion, essavs, homework, learming canlracts, reports, research projects, etc.
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20, {n planning lessans, eachers can vmpioy amd combine a veaoety of teachmg
stralegies and methods 1o delwer instruction. In choosing strategies and methods o
use in weaching, the teacher has to consider learner diversity and whether or ant the
strategies or methods will respond 1o what learncers inside the classroom need.

S Features of the K to 12 Curriculum

30. In preparing dailv lessons, teachers are encouraged to emphasize the leatures of
the K ro 12 curniculum as discussed briefly below:

31, Spirai progression. The K tu 12 curnculum follows o spiral progression of cantent.
Tins teans that students learmn concepts while voung and learn the same concepts
repeatedly at @ higher degree of complexity as they move from one grade level to
another. According 1o Bruner (1960, this helps iearners organize their knowiedge.
connect what they know. and master it. Teachers should make sure that in preparing
lessons, learners are ahle to revisit previously encountered topics with an increasing
ievel of complexity and 1hat lessons buiid on previous Jeaming.

32. Canstructivism. The K to 12 vurriculum views learners as active constructors of
knawicdge. This means that 0 planning lessons, teachers should provide learners
with oppoertunilies 1o organize or re-organize their thinking and constract knowledge
that is meaningiul 1o them (Piager 19501 This can be done by ensuring that lessons
rngage amid challenge feariters and tap inte the learners’ zone of proximal developinent
IZPD) or the distance between the learners’ actual development ievel and the leve) of
potential development [Vygoisky 1978 Vygoisky (1978) suggests that 1o de this,
teachers can employ straiegies that allow collaboration ameng lesrners, so that
learers of varving skills can benefit {rom inferaction with onc anoether.

33, Differentiuted nstnuction. All K o 12 wachers are encouraged 1o ciffercntiate their
leaching in order (o help different kinds of learners meel the autcomes expected in
each lesson. Differenriahion or dillerentiated mnsirucnon means providing muinple
tearniog, options 0 the cussroom so that tearners of varving imterests, ubilities, and
needs are able to take in the same content apprapriate to thar neets, According to
Raviteh 20075, dilferentation is instrction that aims 1o “maximize each student's
growth Ly recognizing thiat students Mave differcot ways of feaming, different interests,
and dilferent wavs of responding o wsiracton”

Differentiation 15 just one ol the sirateges avaudable to teachers in the K to 12
classroom. In pltanning lessons, teachers are encouraged te think abow and include i
their lessons options for different Kintds of lkkarners o understand and learn the
tesson’s topic. This means that teachers nesd o continually conduct formative
assessment ol learners 10 be able 10 arhiculate these aptions for learners. However, it
shall s1ilt be up to the mdividual teacher to decide when to utifize differentated
nstruction an the classroom.
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34, Contextualization. Section 3 of RA 10533 or the Enhanced fasic Education Act of
2013 states thal the K 10 12 cummiculum shall tx learner-centereld. inclusive and
developmentally appropriate, relevant, responsive, research-based, culiure-sensitive,
contextualized, global, and flexible enough to allow schools to localize, indigenize, and
enhance the same based on their respeetive educational and social contexts. K to 12
teachers are allowed w use conextualzation strategies in their lessons.

Accarding tuv DepEd Order Neo. 32, s. 2015 entitled Adopting The Indigenous Peoples
Edueation Curricalum  Framework, contextualization is “the oducsiional process of
relating the cutriculum o a particular seiting, situalion, or arca of application 1¢
make the competencies relevant, meaningful, ard useful to all learners ™ The degree of
conlextunlizdion can be lurther distinguished into lealization which involves relaiing
curnculum content to mformation and matenals found in the learners smmediate
community, and mdigenization which iwolves enhancing curriculum competencics,
lcarning resources, and the even the wstructionai process in relation to the o
geographical, historical, and socio-cultural context of the learners’ tommunily. In
preparing lessons, teachers are encouraged to make Ml use of these contextualization
strategies, if necessary. lo make iessons more relevant and meaningful to leamers.

F. ICT integration

35. ICTs are basically infurmation-handling tools that are used to produre, store,
provess, distribute, and exchange infarmation jAndersan 208, [ICT titegration e
teaching and learning involves all activiries and processes with the use of techaology
that will neip promote leartung and enhance the ablities and skilts of both jearners
and teachers. With the availability of 1CTs in sthools, teachers can integrate
technology in the planning, delivery, and assessment of mistruclion.

36, The use of compulers can speed up the preparanan of daily lessons. Lesson
plans may be compuierized or handwrirten. Schools may also use ICTs to store the
lessons that their teachers prepare. Thev can create a databank/database of lesson
plans aml frature exemplary lesson plans o the school website or submit exemplary
lesson plans lor upleading to the LRMDS portal, Teachers can then use the portal asa
resource for thew daily kesson preparation. This wav, teachers can support each other

by having o repository of lesson plans 1o reler o m preparing for their datly lrgsnn

37. Teachers can also integrare the use of technology mto different pans of a
irsson.  Various insticuctivnal strategtes and methods can be delivered using ICT
cipuipmnent. penpherals, and apphications. Teachers ean plan learming oppertunities
that ullow learners to access, omganize and process miormarion; create aied develop
producis; communicate and collaborate with others usiag ICTs. Use of ICTs ia lessons
1s also one way of differentiting instruction nside the K 1o 12 classroom.
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G. Daily Lesson Log {DLL}

35, Teachers with atl least one {1 vear of teaching experience, inciuding teachers
with prwate schonl and higher education institution [Hid) teaching experience, shall
not be required to make a Detailed Lesson Plan (DLP1, Teachers who have been in the
service for at least one §1) vear, handling learmimng areas with available LMs and TGs
provitded by the Depariment shall not be required to prepare & DLP. instead, they shali
I required to §ill out a weekly Daly Lesson Log (DLL) Teachers are allowed to work
together in preparing DLPs and DILLS. Seasoned or vereran teachers shall also mentor
new or novire teachers in the preparation of DLPs and Dils.

39, The tables below st e DL templates and DLL samples attached o this

policy.

Tabliel., DLL templates

fr Annexes {i 1)Ll Templates

i Annex 1A ; o kKindergarten

‘ Annex 1B i Grades | to 12

| Annex 1C ¢ Fdipime Transiation of DLL for learming

i ‘ areas using Filipino as medium of

L ; msiruction ]
] Annex 11 : Muiugrade ]
i o Annex tE Alternative Learning System

Tabte 2. L1 sampley

i Annexes E DLL Samples
Lo Annex 2A I ___ Kindergarlen

Annex 2B3.1 Graude 4 - MAPEH

Annex 28.2 Grade 3 - Filipino B
] Annex 2832 Cirade 7 - Enghish

Annex JHB.4 Grade 9 - Science

Anuex 2B.5 [ Grade 10 - EsP

Annex 2B3.6 : Grade 11 - Rescarch in Daldy Life

Annex JU i Multigrade Classes

Annex 20 b Alemative Learning Svstem

Note that, the DLL sample for AL mctudes terms that are lamiliar to ALS tearhers
who reguiarly use these terms in thew session guides anchored on the +As (Activiny,
Analysis, Absiraction, and Apphication.
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4. Objectives: This gart of the DLL includes objectives related o content
knowledge and competencies. According to Airastan {1994], lesson objectives describe
the “kinds of content knowledge and processes teachers hope their students will learn
from instruction (p.48)." The lesson objectives describe the behavior or performance
trachers wan? leamers to exhibit in order to consider them competent. The objectives
state what the teacher intends lo teach aad serve as a guitle for instruction and

asgessment.

The content standards refer to the learning area-based facts, concepts, and
procedures that students need to learn, while the competencies pertain to the
knowledge, skifls, and attitudes that students need to demonstrate in a lesson, The
cumpetency codes are afso logged in this part of the DLLL

EAp Content: The lopic or subject matter pertains 1o the particular content thar the
lesson fncuses on.

42, Leaming Resources: This part of the Dil asks teachers to log the references and
other leaming resourves that the teacher will use for the lesseont. The references
include the particuiar pages of the TG, LM, textbook, and the additional materials
from the LRMDS portal. The other learming resources refer to matenials sach as those
that are tearher-made. authentic, and others not incfuded in the references. This part
of the 1ML can also include the supplies, equipment, touls and other non-print
materials needed for activities befare, dunng, and after the lesson,

43, Procedures: This part of the DLL contains ten {10) parls including:

a) reviewing previous lesson/s or presenting the new lesson. This part connects the
lesson with learners’ prior knowledge. 1 explicitly teaches the leamners how the new
lesson conntcts to previous lessons. [t afso reviews and presents new lessons in a
sSVslemalic THanner.

b establishing a purpose for the lesson will motivale the learner 10 leamn the new
lesgon. It encourages them to ask guestiens about the new 1opic and helps eswiablish o
reason for enrming the ew lesson;

i presenting examples/instaaces of the new shows instances nf the content and
compeiencies. This is alse where the concepts are clarified;

) discussing new concepts leads to the first formative assessment. Teachers shalt
prepare good questions for this part, The teacher wdl lsten to the answers of learners
1o gauge i they understond the lesson. If not, then they re-teach. Il the learners have
understood the fesson. the teacher shall proceed to deepening the lesson;

ei continuation of the discussion of new econcepts leading to the sccomd formative
assessmient that deepens the jesson and shows lvarners new wavs ol applving
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learning, The teacher can use pair, group, and team work o help learners discuss the
lesson among themselves. The learners can present their work to the class and this
serves as the teacher's wav of assessing il the concepts are solidifving and i their

skills are developing:

f) develaping masiery., which leads to the third lormative assessment, raon e done
threugh more individual work schivipes such as writing, creative ways of representing
fearning, dramatizing, ectc.  The teacher shall ask learners to demonstrate their
fearning through assessable actwities such as quizzes, worksheels, seat work. and
games. When the students demonsipate ieaming, then proceed 1o the next step. The
loacher can atd aclivities as needed until formative assessment shows that the
frarners are condident m then knowledge snd competencies:

gl fmiding practical applications of concepts and skills in daily lang wiich can develop
appreciation and valuing for students’ learning by bridging the lesson lo dailv living.
This will aiso establish relevance i the iesson:

hj making generalizations and abstractions about the fesson will conclude the lesson
by asking learners good guestions that will help them crystalhze thewr learning so they
can declare knowledge and demonstrate ther skails;

1 evaluating learpning 18 a wav of assessing the learmers and  whether the learamng
objectives have been met. Evaluation should rap into the three fyvpes ol objectives: and

1 addiional actiaties for application or remediation will be based on the formative
assessments ami will provide children wiih enrichment or remedial activities.  The
teavher should provide extra ume lor additional teaching activinies to those learners
demonstrating that they have difficuities with the lesson,

Flexibihity s atlowerd in thie delivery of the DLL provedures. Teachers dn oot need 10 go
through all ten [10) parts in every lesson. Teachers need 1o ensure that the procedures
of the fesson lead 1o the achievement of the stared ohjectives. The formative
assessment methods to be used by the teacher should deternune if the objeclives of
the lesson are being met. These ten parts should be done across the week.

43 Remarks: Thrs s a part of the DLL i which trachers shall indicate special
cases including but not lmited 10 continuation al lessan plan 10 the following day in
case of re-teaching oc lack of nme, transfer of lesson ro the follawing tay i cases of
class suspension . etr.

43,  Reflection: This part of the DLL requires teachers 1o reflert on and assess their
elfechiveness. in this part of the DLLL the teacher should make notes on the number of
learners who earned 80% in the evaluation, the number of learners who reguare
additional avtiviues for remediation and those who continue to require remediation,
the effectiveness of the remedial lesson, the 1eaching strategies or merhods that
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worked weil and why, and the difficulties teachers encountered that thew principat or

supervisor ¢an help solve,
H. Detailed Lesson Plan (DLP)

46, Newlhe-tared 1eachers without professional teaching experience shali br required
ta prepare a daily Detailed Lesson Plan (DLP) for a year. Applheant teachers as well as
teachers in the service including Master Teachers who will conduct demonstration
teaching ghail be required o prepare a DLP,

Newlh - hired teachers who earned a maring of “Very Sansfactory” or “Outstanding” in
the RPMS 41 a yvear shall no longer be required o prepare DLPs, while newlv-hiredd
teachers who earned a raiing of *Satisfactory” shali sull be required to prepare DLPs
untit such time that their RPMS assessment has improved.

However, whenn new conlent is ntegrated mte the curmeulum, all teachers are
required to write a detaidded lesson plan for that content ur sulyect matter.

47. The DLP format ineludes the following parts: Objectives, Content, Leanung
Resources, Procedures, Remarks and Reflection,

48, Oljectives: As menioned above, the lesson plan objertives are slatemenis that
deseribe the expected lvarning owtvomes ol the learners at the end of the lesson. The
vbjectives specify what siudents need 1o learn and thereby guide learmners in carmying
out rhe lesson’s acuvilies. They also direct the teacher m selecting the appropriate
learning resources and methods 1o use in teaching. The lesson plan objectives shauld
also be the bases for assessing student learming before, dunng, and after the lesson,

Acrording to Alrasian (1904, the fesson plan elyectives 11y descridn a student
behavior e should resalt from instraction: {21 state the behavior in terms tha! can
be pbscerved and assessed; and 130 indicate the conten! on which the behavior will e
performed {p. 571" Lesson plan objechives shouki e aligned with curricuium
standards and must be stated in terms of what learners can/will be able to do at the
end ol the lesson.

4G, Content: This pertains ta the subject matter or the spealfic content that the
lesson aims to teach, o the CG, a particular topie can be tackled in 4 weel or two.

M. Leaming Resources: Thus is a list of resources that a teacher uses to deliver the
iesson. These wnclude the references used and the other resources necled for the
different lesson acnvities. As stated above, the relerences a teacher mav use inciude
rhe TG, LM, textbook, and resourees found in the LRMDS portal used for the lesson.
The other resources include those described in the DLL above.
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51. Procedures: The procedure detads the steps and activities the teachers ant
learners will do during the lesson towards achievement of the lesson’s objectives. The
procedure describes the learming experiences that learers will go through in
understanding and mastenng the lesson's vontent. Teachers may utilize procedures
that arc generally recognized and accepted in thew field of specialization. The
procedure will atso depend on the abovementioned insiructional straregics anl
methods that a teacher will use to trach the lesson. Flesiblity is encouraged in the
implementation of the DLP procedure. Chaniges in the procedure are aliowed based on
tme coustamts of when adiusiments 1in teaching are needed to ensure learners’

understanding.

a2 The procedure should clearly show the differeat parts of the lesson includmg
Before the Lesson, During the fesson, and Afler the Lesson, As discussed above,
integrared inte o DLP are assessment methods used by the teacher to regularly check
understanding of the material being tackled. Formative asssessment of student
learning mayv be done before. during, and after & lesson and should be carried out to
measure attainment of the lesson objectives. Providing assignment or *homework” is a
torm of post-lessun formative assessment. The assignment should be refated to the
dav's lesson. The assignment should allow learners to master what was lenrned durning
the lesson or reinforce what has Deen taught. Teachers must check assignments
prompily.

33. The giving ol essigiunciits is optivnal and should lollow the provisions of
DepEd Memorandum No. 329, s, 2010 enntled Guidelines on (iping Homework or
Assugnments to Al Public Elementary Sehool Pupils. Giving of assignments shall also be
upional in all other grade levels.

54, Remnarks: This is the part of the [DLP in wloeh teachers shall document specific
instances rhat resull in continuation of lessons to the followmg day i case of re-
traching, insufficient time. trunsfer of lessons to the following day as a result of class
sUSpension, eic.

33, Reflection. This part of the DLP should Le hlled-out right after delivery of 1the
Itsson. Teachors are encouraged to think about their lessons particularty the parts
that went well and the parts that were weak and write about o bricflv., o the
refievtion, 1tachers can shace thew thoughts and feelings about their lessons including
things about the lesson that were surccessfully implemented. need improvement, or
could be adjusted 10 the future. As i the DLL. teachers can alse talk about their
learners who did weil in the lesson and these who need help.

VII. Monitoring and Evaluation

a6 The preparation of the DLP and DL shall be part of the performance
assessment of 1these who are in Teacher T-H and Master Teacher [V positions
through the REMS. Compliance with DLE and DLL preparation shall be wonitured
following the RPMS cvele. Trarhers with exemplary DLLs or DLPs may be provided
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with meentives. The definition and rabres of exemplary DLLs or DLPs, will be issued
in a separsie pohiey.

VII. Ownership Clause
37. Thus policy i its entirety, including annexes s the property of DepEd, No part o

this document in any form or means should be sold or used to obtain profit or its
eguivalent v an individual or group. Any violation shail be dealt with accordingiy.

IX. Effectivity

S58. This policy shall take efftet unmediately.
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